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Abstract
In the present paper the author proposes a reconsideration of the functions of language related to the speaker’s attitude
towards the truth value of the sentences. The discourse behaviour is manifest in the dissimulating function: the speaker
transmits a state of facts different from the real one to the uninformed hearer.
When used in the didactic communication, this function involves every part of the teaching and learning process, in various
degrees. First, there is a description of the way that the dissimulation is involved in certain constituent parts of the curriculum
(strategies, learning contents) available for different types of education: intellectual, vocational, professional. The degree to
which the dissimulation marks the active – passive relation in the series of methods is also described.
Knowledge about these aspects is useful for the improvement of the educational language and for making the educational
process more efficient.
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1. Introduction
The older or the more recent studies about the functions of language in the communication process have
considered only the conditions of verisimilitude of the propositions, according to their truth value.
The dissimulative function appears when the speaker does not satisfy these conditions and transmits a message
which the receiver has to consider being true, although it is false.
In the process of the didactic communication, which is a secondary scientific activity, the dissimulation places
the student in the unusual position of a researcher, providing him/her prefabricated learning contents, according
to his/her individual and age particularities. The main objective is the development of the competences which
manifest as cognitive abilities for the future professional development.
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2. About dissimulation
In the traditional description of the functions of language there has been a diversification: Bühler [1] –
Jakobson [2]; a consolidation from the perspective of language criteria: Jakobson [2] – Mounin [3], as well as a
trend towards a differentiated approach, involving especially the relation between system-norm-speech and the
speech acts theory: Coúeriu [4], Austin [5].
Among these there can be isolated the function by which the speaker transmits his knowledge about the world.
Even if it has been named in many ways (representative, referential, denominative, denotative…), it represents
the way that man relates to the reality, by means of speech.
At the level of representation, the description of this function in terms of its linguistic features does not allow
the subjectivity to manifest except the idiolect level, because, as E. Benveniste asserted, ‘the semiotics is never
interested in the relation between sign and the denoted things or the relation between language and world’[6].
In this referential system the meaning of the proposition could be described in terms of the opposition true –
false, which the sentences could take that way.
The linguistic pragmatics operated a distinction between the co-text/the linguistic context (defined by the
relation between a word and every other word in the sentence it belongs to) and the context/the extra-linguistic
context which ‘influences the producing and understanding sentences in the communication process’ [7].
The pragmatic research has also identified the diversity of the speech acts (locutionary, illocutionary and
perlocutionary).
Among them, the illocutionary acts permit the freedom of the speaker’s attitude and intentionality in the
communication process, because ‘they assign a conventional specific force, determined by the speaker’s
intentions of communication, to the propositional content of a sentence’ [8].
The involvement of the attitude, of the intentionality, brings to light a fundamental feature of language,
according to the two possible positions of the acting persons in the communication process.
The first hypostasis is a meta-linguistic one which comes from the logical semantics, from the semantic
theories of proposition [9], where, in an axiological perspective, these are opposite, according to the two values:
true – false.
The second hypostasis is very frequent in the communication process and is defined by the fact that the
speaker transmits a state of facts not by means of a correspondent true proposition, but by an intentionally false
one, in order to induce a convenient behavior to the receiver, at a perlocutionary level.
As the functions of language theory has been confirmed by the subsequent researches (when E. Coseriu
criticized R. Jakobson’s theory, he himself considered that, in a philosophical perspective, the three functions
established by Bühler remain fundamental), it is necessary for them to be approached again in this perspective.
The central function of the system, which has often been considered synonymous with communication:
representative, referential, denotative, denominative is especially focused on.
In the speaker’s perspective, this function has two aspects.
The first aspect is the aspect which has been described so far in the linguistics studies and it always involves
the truth value of the propositions [10].
The difference proposed by the present paper points out the fact that, when the speaker uses this function, he
does not reproduce the reality. He relates what he considers to be true, what seems true to him.
With respect to this, the function in itself is called simulative, as it satisfies the verisimilitude conditions.
Regarding the second aspect, the speaker’s epistemic experience is the same, but he changes the sentence on
purpose, in order to transmit another state of facts, different from the real one, according to the principle
simulamus quae nescimus, dissimulamus quae scimus [11].
The function in itself is called dissimulative. Pragmalinguistics is to decide whether from such a perspective,
the whole system of the functions of language, except the poetic function, should be reconsidered.
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3. Dissimulation strategies in the didactic process
Since education is considered as an assembly of strategies for shaping personality, dissimulation may be
considered to be a supra-methodic approach which controls every component of the didactic process.
As there may be people who perceive a pejorative connotation, one might suggest that school is an
experimental shooting ground for science, where soldiers practice using plastic bullets; or that it is a gymnasium
where they practice boxing before they go to the ring.
The fundamental role of the dissimulation consists in the continuous, progressive, amplified development of
the competences which leads to consolidation of the students’ personalities gradually.
The didactic dissimulation does not manifest as an absolute dissimulation: it is not about a proper lie, even if
the lying attitude induces the didactic qualities by analogy: ‘The act of lying involves: a) a certain projective
capacity of developing ideas that may transcend the present (…); b) knowing the truth, but, pay attention!, also
forbearing from telling it, from expressing it; c) the effective use of the advantage of knowing more than another,
of outrunning him/her.’ [12].
In education, the dissimulation may be analytic or synthetic.
The analytic dissimulation is required by the didactic principles: the principle of respect for the students’ age
and individual particularities; the principle of accessibility of knowledge, competences and skills [13]. It
involves: simplification, partiality, sequencing, regular patterns, practicing and repeatability.
The synthetic dissimulation is also required by didactic principles: the principle of systematizing and
continuity in learning [14] and it involves: continuity, consistency (coherence, cohesion), complementary feature
and integration capacity.
In the whole equation (education sciences – teacher – learning contents – student), the dissimulation
involvement is to be found in various degrees.
They asserted that the educational meta-language ‘allows a considerable sliding to fiction. Any sentence
regarding education describes a part of reality, as well as it builds and prescribes what this has to become in
future. The jump from the real to the unreal is accomplished using the lying word’. [15]
The teacher borrows the robe of a scientist (in the classroom he has the authority argument of the omniscient
person), he makes the didactic project and he performs as an actor in the scenario of each lesson. And all these
are done in order to monitor the development of the competences permanently. These are combined with “love
for child, empathy, emotional balance, capacity of understanding students, perseverance, spirit of justice,
organizing capacity, capacity of creating pedagogical situations and relations” [16].
The learning contents and situations as an integrant part of the educational curriculum are, in fact, processed
samples of science disposed in a certain design which leads to developing the cognitive abilities: “The contents
will have two pillars as a reference and they derive from the culture of a democratic society: - to learn learning
together – and from the culture of an IT society: - to know how to learn to become”. [17]
The student, as a performer in the pedagogical communication (the term patient is appropriate only if the
invasive feature of the teacher’s influence is taken into account), remains credulous for a long period. Credulity is
not induced only by the teacher, but also by his/her own knowledge limits. Meanwhile, he/she creates cognitive
patterns which group his/her competences until he/she become completely mature. The moral component always
accompanies dissimulation: when he/she becomes a specialist and he/she may be aware that he/she has risen
above the model, he/she will not look back angrily. In fact, the teacher developed his/her intelligence and
emotional matrix where he put the germs of the future personality. The students who become successful persons
have a permanent respect in their souls for those who shaped their characters by ‘lying’ them.
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4. Dissimulation and types of education
4.1. The evident goals of education include “man’s development in a certain culture and history space…the
progressive access of man to culture forms and, by means of them, he learns how to become a man (to develop)”
[18].
In this general frame, the subjects in education are various, from the theoretic education (intellectual
education), to the vocational or professional education. Dissimulation is known to be involved in each of them
differently.
With respect to the sports games, the playing techniques are learned by playing; painting is learned by
painting, music is learned by singing or playing an instrument, as well as with respect to the professional
education, certain crafts are learned by working. This fact does not exclude the existence of some learning
strategies, but they are very close to the real situation.
One may believe that, since arts are not subjected to the truth conditions, in the artistic education there is no
‘scientific’ initiation involved. But, besides the permanent practicing, a theoretical or applicative knowledge
about concepts of art theory is also necessary.
The perception of literature does not exclude initiation in literature sciences, which is progressively acquired
by students, by means of the usual way of dissimulation. The teacher monitors the reading process, proposing
various strategies of perceiving, but, each time, there is a direct contact with the text and the student re-creates
the literary work in the expectation patterns of his/her own universe. He/she needs the theoretical knowledge
which marks his/her competences when interpreting the literary work, not when experiencing it [19].
At the opposite position there are abstract sciences such as philosophy, logics, mathematics, where
dissimulation strategies often occur.
4.2. The didactic methods may be ranged also according to the degree of dissimulation involvement. Although
they are created according to the model of scientific research methods, the distance between them is obvious:
“the education methods origin in the methods of scientific knowledge, of scientific research. But creating science
and transmitting science are two different things. If in the domain of sciences, the method truly preserves its
initial significance, when transposed to didactic process, it gets other meanings, it becomes something different
from an instrument meant to facilitate scientific knowledge” [20].
The student, like the scientist, comes from ‘not knowing’ to ‘knowing’, while the teacher monitors him/her by
hi methods: “The methods appears as a work instrument which places him/her in the position of apprenticeship,
of a person who undertakes a process of searching the truth, of re-discovering certain truths new to him/her,
already known by mankind” [21].
The diversity of methods according to the dissimulating component, from the deductive ones to the
experimental ones, is the initial bet of the second knowledge practiced in education system. Once accepted, the
methods become normal to the teacher: “For teachers, the method remains the component which is the most
intimately related to accomplishing his/her tasks, to revealing his/her personality. In his hands, the method
becomes an instrument for organizing the complex field of the pedagogical process” [22]
There is a well-known classification in the didactic meta-language which separates the traditional and modern
methods, the passive and active methods.
With the passive methods, the relation between dissimulation of scientific actuality and simulating science can
be easily noticed.
In problem –solving, the teacher sometimes leaves the omniscient hypostasis away and he/she seems to
become a part of the class seen as a shooting ground. Paradoxically, the students’ credulity is again great enough,
because the teacher is still in charge, even if he/she does not show it.
In brainstorming, in learning by discovering the students become familiar with the sciences polyphony, with
the diversity of opinions, maybe even with the relativity of the scientific truth; a powerful feeling of authentic
scientific knowledge is created, but its force is directly proportional to the teacher’s dissimulating strategy.
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5. Conclusions
The dissimulation in the didactic communication process can not be described as it is described in the logical
semantics in terms of true and false. This fact often occurs in every day’s communication or in the formal
communication, when the limits of morals (from tolerable practices, such as wooden language, to criminal
sentences which may involve punishment institutions) are frequently disregarded.
Scientific truths are like some nuclei of light with many layers (the learning contents) which, as they separate
one from each other by various strategies (education methods), become more and more transparent to make the
students get used to the powerful light of the genuine source.
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